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Abstract 

Western governments consider knowledge and skills are increasingly integral to their 
comparative economic advantage over other countries and are key to their policy responses to 
globalisation. The economic importance of education to the global economy has manifested itself 
in national education and training policies for upskilling and increasing competencies of workers 
and future workers.  
 

In 1997, within the context of globalisation of tertiary education, the Australian, British 
and New Zealand governments commissioned working parties to determine the shape and 
priorities for tertiary education for the twenty-first century.  This paper examines the 
internationalisation of the New Zealand tertiary education system and compares the Green Paper 
on Tertiary Education with the British, Dearing Report and the Australian, West Report. This 
paper also reviews these reports in relation to the impact of globalisation on tertiary education 
systems. 
 
The methodology includes: 
• a literature review on the impact of globalisation of tertiary education systems; 
• an investigation into the impact of globalisation on the strategic development of The Open 

Polytechnic of New Zealand. 
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Globalisation -The New Education Frontier 
 
Introduction 
 
While this paper discusses three western governments’ policy responses to globalisation and 
tertiary education, clearly in order to compete in the global marketplace all countries have had to 
identify their comparative advantage.  For many countries their comparative advantage is having 
an educated, technically able and adaptable workforce. To achieve this ideal, countries developed 
strategic plans for life-long education and embarked on a series of government-initiated education 
reviews, reports and policy making.  Tertiary education, in particular is widely regarded as 
critical to a country’s economic success.   
 
The Aims of this Paper 

 
This paper aims to: 
• examine the internationalisation of the New Zealand tertiary education system and to 

compare the 1997 Green Paper on Tertiary Education with the British, Dearing Report and 
the Australian, West Report; and also reviews these reports in relation to the impact of 
globalisation on tertiary education systems;   

• investigate the impact of globalisation on the strategic development of The Open Polytechnic 
of New Zealand; 

• identify some specific implications of internationalisation of tertiary education for 
institutional research practitioners at both the system and institutional level. 

 
The discussion begins with a brief look at what is globalisation and why it is the new educational 
frontier.  The focus of the next section is on the impact of internationalism on the reform of the 
New Zealand tertiary education sector.  From there the discussion moves to a review of the Green 
Paper on Tertiary Education and compares it with the British, Dearing Report and the Australian, 
West Report.  This section concludes with a brief review of these reports in relation to the impact 
of globalisation on tertiary education systems.  The next section examines the impact of 
globalisation on the strategic development of The Open Polytechnic of New Zealand.  The paper 
concludes with identifying some specific implications of internationalisation of tertiary education 
for institutional research practitioners at both a system and institutional level. 
 

What is Globalisation and Why is it the New Education Frontier? 
 
According the New Zealand Tertiary Education Advisory Commission globalisation is: 

a complex, interactive mix of elements spanning political, economic, technological, social and 
cultural dimensions.  It is beginning to influence all aspects of society…Tertiary Education is 
increasingly becoming a global activity (TEAC, 2001, p15). 

Globalisation has impacted on tertiary providers who have been forced by government 
economic and educational policies to respond to the new global education frontier.  Tertiary 
providers have responded to globalisation through the internationalisation of their programmes 
and activities. Internationalisation is defined: 

as concerning, or involving two or more nations (Hanks, 1983, p763). 
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Traditionally universities have attracted international students and staff  have participated 
in international activities such as exchanges and conferences.  The frontier has expanded as a 
result of globalisation, forcing not only universities, but all tertiary providers to look beyond 
traditional international experiences and to forge new international relationships.  There is a sense 
of urgency and excitement among many tertiary providers as they explore new global frontiers 
and actively seek to establish themselves in the international education market.  Strategic national 
and international alliances, acquisitions, mergers and relationships have flourished in this global 
competitive market.  The global frontier continues to expand with many tertiary providers opting 
for e-learning, that is learning and/or teaching through electronic media for example over the 
Internet.  E-learning has meant tertiary providers do not need to a have a physical presence in the 
country in which they are operating. Through accessing the Internet students have a choice of 
courses and programmes from all over the world.   
 

The Impact of Internationalisation on the New Zealand Tertiary 
Education Reforms 
 
The far-reaching consequences of the internationalisation of the New Zealand economy are 
apparent in tertiary education today.  Since the mid 1980s, significant changes in economic 
policies have resulted in a largely deregulated economy that was designed to encourage 
international competitiveness (Ministry of Education, 1997b, p5).   The tertiary sector was 
expected to contribute to improving the country’s international competitiveness by offering 
programmes to meet increasing demands for technological skills and workplace skills (ibid.,  p5). 
 
Theories Underpinning the Internationalisation of New Zealand Tertiary Education  
 
The reform of the tertiary sector was part of the wider New Zealand government and public sector 
reforms. One key influence on the tertiary education reforms is internationalisation of the New 
Zealand economy.  To understand the internationalisation of tertiary education as a response to 
this, it is necessary to examine the theories that underpinned the major government reforms that 
began in the mid 1980s.  The policy advice in the mid 1980s from Treasury officials to the 
Government was based on some key bodies of administrative and economic theories.  The 
theories that were particularly influential are: Public Choice Theory, Agency Theory, and New 
Public Management (NPM)- which is not a theory, but a body of practice (Boston, J., Martin, J., 
Pallot, J., Walsh, P. (Editors) 1996, p 16); (Scott, 1996, pp 11-12).   
 
 
Public Choice Theory 
 
Public choice theory is based on the assumption all human behaviour is dominated by self-
interest (Boston et al, 1996, p 16).  From the basis of this assumption, it was assumed that 
politicians would not necessarily act in the best interests of the public, and that they could be 
captured by self-serving interests groups (ibid., p18).  This led to policy recommendations that 
reduced the role of the State and led to a free market approach to tertiary education and greater 
participation in the international education market place.   
 



The Education Amendment Act 1990, which was designed to reform tertiary education 
and training, also embodied the free market approach (New Zealand Government, 1990, pp 4-5).   
Tertiary institutions were given freedom to make academic, operational and management 
decisions as long as these were consistent with national interest, in particular, the contribution of 
tertiary education to New Zealand’s competitiveness in international markets and the demand for 
accountability (New Zealand Government, 1990, pp 4-5).   The aims of The Education 
Amendment Act were consistent with public choice theory, in that they were designed to give 
institutions greater autonomy by limiting Government intervention.  

 
Agency Theory 

Agency theory is where political and social life is seen as a series of principal (one party in the 
contractual relationship) and agent relationships (the other party in the contractual relationship) 
(Boston et. al., 1996, p 18).  Much of what is written about this theory is devoted to negotiating, 
writing and monitoring contracts, with the purpose in mind to minimise contract violations, due 
to opportunism on the part of the agent (ibid., pp 19-20).   

 
Agency theory has resulted in additional costs to tertiary education providers.  An 

example of agency transaction costs is where tertiary providers bear the costs of proving their 
compliance to external requirements of both New Zealand and overseas Quality Assurance 
Authorities and their associated bodies.  There is a pre-occupation with fulfilling the principal’s 
wishes efficiently.  A key issue for New Zealand tertiary providers is one of efficient contracting 
between themselves and overseas institutions or organisations in order to minimise agency 
transaction costs of setting up the contractual relationship and monitoring quality standards. 
 

New Public Management  

A further major influence on the government reforms of the public sector and tertiary education 
was the impact of New Public Management (NPM).  It is not described as a theory, but rather a 
body of practice that emerged from corporate management practices (Boston et. al., 1996, pp 25-
26).  

 
New Public Management is about how private sector management principles such as 

letting managers manage can be applied to the public sector (Boston et. al., 1996, p 25).  Under 
NPM tertiary institutions were encouraged to run more like private sector businesses, such as a 
focus on performance targets and quantifiable outputs resulted. There was an expectation by the 
Government and other stakeholders that institutions would become less reliant on government 
funding and become more entrepreneurial by seeking national and international business 
relationships with educational institutions, organisations and businesses.     
 
National and International Recognition of Qualifications 
 
Post 1990, tertiary providers were encouraged to become nationally and internationally 
competitive with their programme offerings.  Many tertiary providers had little choice but ‘to 
compete’ and were faced with the issue of how their courses and qualifications would be 
recognised nationally and internationally.  Providers (other than universities) who wanted 
national recognition for their programme offerings opted into the New Zealand Qualifications 
Authority (NZQA) quality assurance regime in order to offer qualifications linked to the National 
Qualifications Framework (NQF) and be eligible for government funding.  While many tertiary 
education providers recognised the need to be internationally competitive, there is no automatic 
link between NQF qualifications and international recognition of qualifications.   Nor is there any 
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automatic worldwide acceptance of NZQA quality assurance processes as meeting another 
country’s quality assurance standards.   
 
International Partnerships  
 
According to the Ministry of Education (MOE) the internationalisation of the New Zealand 
tertiary sector is reflected in the international recognition of providers’ curriculum and 
qualifications, as well as the growing number of international partnerships (Ministry of 
Education, 1997b, p5). There is considerable evidence of a growing number of international 
partnerships between New Zealand tertiary providers and their overseas counterparts as well as 
other organisations (Ministry of Education, 1998a, p15).  However, there is no automatic 
acceptance of New Zealand qualifications overseas or by NZQA of overseas qualifications here. 
Each is dealt with on a case-by-case basis.  

 
The university sector is in a unique position within tertiary education, having had 

international recognition for its programmes and qualifications prior to 1990.  Universities are 
required to meet ‘international standards of research and teaching’ (The Education Amendment 
Act, 1990, p33).  The New Zealand Vice-Chancellors’ Committee is recognised as having the 
established ‘international credibility’ necessary to make authoritative judgments about the quality 
and value of degrees (Ministry of Education, 1997a, p30).  While the NZVCC has the role of 
approval of qualifications, in practice it is the individual universities who actually have the 
international credibility depending on programme reputation. 

 
According to NZQA (March, 2001): 

 
 New Zealand qualifications are held in high regard overseas…With the demand for quality 
education and training outcomes outstripping supply in many overseas countries  there is growing 
interest in New Zealand Qualifications… The Qualifications Authority and the Committee on 
University Academic Programmes (CUAP) are both keen to ensure that New Zealand’s reputation 
is maintained during this expanded delivery (New Zealand Qualifications Authority, March, 
2001). 

 
From 1 April 2001 New Zealand tertiary providers wishing to offer approved New 

Zealand qualifications overseas, either as a standalone or joint venture with an international 
partner are required to meet additional requirements such as an explanation of arrangements for 
cessation of the joint venture (New Zealand Qualifications Authority, March, 2001). 
 
International Students in New Zealand 
 
Thousands of international students choose to study with New Zealand tertiary education 
providers and contribute not only to the economy through the goods and services they purchase, 
but also add to the country’s cultural diversity (Ministry of Education, 1997b, p5).  The growing 
presence of international students in New Zealand educational institutions also helps to create a 
demand for quality assurance processes, with the aim of protecting their interests (for example, 
the legislation provides protection for international students who pay tuition fees in advance - The 
Education Amendment Act, 1990, p87).  The New Zealand Qualifications Authority is legally 
responsible for the quality assurance of all tertiary providers, except for universities, which are 
the responsibility of the NZVCC.  While universities have long had a tradition of enrolling 
international students, other parts of the tertiary sector have over more recent years encouraged 
international participation in their courses and qualifications.  Prior to enrolling international 
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students, Private Training Establishments are required to be both registered and have their courses 
accredited with NZQA, for more than three months duration (Ministry of Education, 1997b, p30).  
In 1996, the MOE developed a code of practice for the ‘Recruitment, Welfare and Support of 
International Students’ (ibid., p30).  
 
International Teaching Staff 
 
The market for tertiary teaching staff is considered to be an international one, although in 1998, 
less than 10 percent were new arrivals to New Zealand.  Tertiary teaching staff are more likely to 
be born overseas than any other New Zealand resident; 35 percent of tertiary staff aged 30-59 
were born overseas compared to 22 percent of all New Zealand residents (Ministry of Education, 
1998, p13).   Approximately a quarter (26 percent) of teaching staff born overseas had been in 
New Zealand for at least five years (MOE, 1998, p13). 
 
Growing Concern for the future direction of Tertiary Education 
 
The next section reviews the New Zealand Green Paper on Tertiary Education and compares it 
with the British, Dearing Report and the Australian, West Report.  It concludes with a brief 
review of these reports in relation to the impact of globalisation on tertiary education systems.  
 

A Future Tertiary Education Policy for New Zealand: Tertiary 
Education Review - Green Paper 1997 
 
The Green Paper A Future Tertiary Education Policy for New Zealand, states that the tertiary 
education review was undertaken on the assumption that the limited resourcing currently 
available to the tertiary sector can be used better  (Ministry of Education, 1997b, p1).  The 
Government through the Ministry of Education set out its policy possibilities for all aspects of 
tertiary education, including: tuition, resourcing, governance, regulation, accountability and 
quality (ibid., pp4-7). The themes of the Green Paper are: 
• the contribution of tertiary education to New Zealand’s competitiveness in international 

markets;  
• the internationalisation of tertiary education,  which  requires New Zealand education to meet 

global quality standards; 
• the impact of developments in information technology, which are breaking down 

international barriers to tertiary education and changing the way it is delivered; 
• the need for a range of high quality programmes, qualifications and providers, which is to be 

addressed by  external quality assurance of providers by quality assurance bodies and the 
registration of qualifications on the NQF;  

• the need to encourage lifelong learning and greater participation in tertiary education by 
under-represented groups such as Maori (ibid., pp1-3).  

 
International Concerns for Tertiary Education 
 
At the same time as the New Zealand Government was carrying out policy work by way of green 
papers on qualifications and the future of tertiary education, similar policy investigations into 
tertiary education were being undertaken by both the British and Australian Governments.  The 
British Government commissioned an inquiry into higher education and the consequent 
publication became known as the Dearing Report, 1997.  The Dearing Report was based on the 
educational ideal of a learning society.   
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The Australian Government established the Higher Education Financing and Policy 

Review Committee (West Committee, 1997) and the policy discussion paper from this committee 
Learning for Life: Review of Higher Education Financing and Policy became known as the West 
Committee Report, 1997.  This was based on a market model approach to a customised 
educational future. 

 
The following section below provides a comparison between The Dearing Report and the 

New Zealand Tertiary Education Review Green Paper.  The subsequent section is a discussion on 
the West Policy Discussion Paper and the New Zealand Tertiary Education Review Green Paper.  
 
The Dearing Report 1997 
 
In July 1997, a report from the National Committee of Inquiry into Higher Education in the 
United Kingdom was published (Dearing, 1997, pp1-2).  The official title of this significant 
report was ‘Higher Education in the Learning Society’.  It also became known as the Dearing 
Report reflecting the name of the Chairman of the committee.  Detailing a vision for education 
and training over the next twenty years in the United Kingdom the 1700 page report made 
recommendations on the purposes, shape, structure, size and funding of higher education (ibid., 
pp1-2).   According to the Dearing Report: 
 

Higher education is fundamental to the social, economic and cultural health of the nation.  It will 
contribute not only through the intellectual development of students and by equipping them for 
work, but also by adding to the world’s store of knowledge and understanding, fostering culture 
for its own sake, and promoting values that characterise higher education: respect for evidence; 
respect for individuals and their views; and the search for truth (Dearing, 1997, 1-2).    

 
This focus provided the basis of much of the Report, which documents the trends in higher 
education in the United Kingdom over the last thirty years and uses this context to envisage the 
future. The Report noted that institutions have maintained their international research standing 
during a time when there were demands for greater efficiency and to meet the needs of an 
increasingly diverse group of students (ibid., p1-2).    

 
 

International trends were identified in the Report, such as the importance placed on 
developing a knowledge-based society, and the rapid growth of information technology that has 
impacted on traditional teaching delivery modes.  One of the challenges facing higher education 
over the next twenty years is the need to meet the demand of responding to change while 
maintaining traditional values of civilised society (Dearing, 1997, p2).   The authors of the report 
acknowledged that issues of funding in higher education needed to be addressed before the goal 
of a learning society could be achieved (ibid.,  p18).  There was considerable emphasis placed on 
the notion of good will and professionalism of academics, who were viewed as willing to 
embrace changes and were committed to the future well-being of higher education (ibid., p19). 
 
 
A Comparison between the Dearing Report and the New Zealand Tertiary 
Education Review Green Paper 
 
Peters and Roberts suggested that a fundamental difference between the Dearing Report and the 
Green Paper is that the former focuses on education as integral to society and the latter focuses on 
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education as an adjunct to the economy (Peters and Roberts, 1999, p175).  The Dearing Report 
places education in the centre of policy developments and provides an in-depth examination of 
the relationship between learning and social as well as cultural and economic well-being.  The 
Green Paper, on the other hand focuses on education as a commodity to be traded in the education 
market place (ibid., p175). They also expressed concern at what they perceived as a loss of the 
notion of education as a public good and the over-emphasis on privatisation of education and 
consumer driven system (ibid., p175).   

 
The Green Paper emphasises the rights of individual student ‘consumers’ to make choices 

from competing providers (national and international) as to which one would best serve their 
educational interests.  All activity in the education sector under a market model can then be 
ultimately reduced to a series of transactions between providers and consumers in keeping with 
agency theory.  
 
 
Globalisation and Tertiary Education 
 
There are marked differences between the approach of the Dearing Report and the Green Paper to 
the issue of globalisation.  The Green Paper makes reference to the positioning of New Zealand 
within the competitive global economy and the internationalisation of education and its potential 
as an export commodity (Peters and Roberts, 1999, p177).  Publicly funded tertiary institutions 
are forced to compete directly with private training establishments and overseas institutions and 
corporations for ‘local students’ (ibid., p178).   Academics have expressed concern about the 
potential undermining of New Zealand cultural traditions and resources (including intellectual 
property) through international trade agreements and the international educational marketplace 
(ibid., p178).  Kelsey (1997) also expressed her concern that an obligation to cultural heritage 
including The Treaty of Waitangi (historical document that outlines the rights and obligations of 
Maori under British rule) was potentially a casualty of an international marketplace (Kesley, 
1997, pp 85-86).    
 

Other issues of concern include the detrimental effect of a commercial market orientation 
on traditional educational values, research activity and the role of higher education as critic and 
conscience of society (Kesley, 1997, pp 85-86).  On the other hand, The Dearing Report had a 
strong focus on education and training of its graduates and on its research activities.  The Report 
also focused on encouraging the development of the United Kingdom culture and heritage within 
the international setting.   

 
The next section discusses the Australian West Committees’ Policy Discussion Paper 

(1997), which is written from a similar perspective to that of the Green Paper. Both papers focus 
on the impact of consumer-driven education and the global information economy, as well as the 
contribution of tertiary education to the economy. 
  
 
The West Committee’s Policy Discussion Paper: Learning For Life: Review of 
Higher Education Financing and Policy, 1997 
 
The Australian Government’s position on higher education is set out in The West Committee’s 
policy discussion paper Learning For Life: Review of Higher Education Financing and Policy, 
which adopts a similar ideological position to that of the New Zealand Government of a 
consumer driven market approach to tertiary education. 
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The West Committee’s policy discussion paper emphasises funding of teaching and 

learning as well as research training and research in higher education and place less emphasis on 
policy development in higher education and post-secondary education (West, 1997, pp103-165).  
In the foreword, Roderick West, the Chair of the Higher Education Review points out that: 

 
…the twenty-first century will mark the era of tertiary and lifelong education for 
everybody -or almost everybody and that …our eyes are being opened up to 
extraordinary possibilities in the provision of education through our expanding 
technological advance (West, 1997, p vii). 
 

The two elements mentioned above influenced the approach to financing and policy that are 
elaborated on in the discussion paper.  The paper explains the vision of learning for life that 
promotes a seamless education system in post secondary education (ibid., p3).  The paper also 
indicates a strong commitment to a culture of lifetime learning, civic values, scholarship, 
preparing graduates, providing industry with advanced knowledge and skills and equity 
(ibid.,p3). 
 

The policy paper discusses Forces for Change and focuses on The Digital Revolution,  
indicating that the developments taking place in information and communication technologies 
will be pervasive in universities over the next twenty years and will force them to fundamentally 
rethink the ways in which they provide services (West, 1997, pp9-13). The paper encourages 
universities to collaborate with other education providers in order to cope with the digital 
revolution and to meet student needs (ibid., pp 9 & 11).  Much of the rest of the paper is devoted 
to a discussion on the strengths and weaknesses of the current system and options for the future 
(ibid., pp15-49).    
  

According to Peters and Roberts Appendix 11 a commissioned paper titled Australian 
Higher Education in the Era of Mass Customisation- by Global Alliance Limited that forms part 
of the West Committees’ policy discussion paper provides the real vision for higher education in 
Australia and conveys: 

 
 …what the future may hold for New Zealand if current policy trends continue…a  deeply 

distressing vision of higher education…the end of the era of state planning - in essence 
the end of the public tertiary education system - and argues that the emerging system will 
be consumer driven, much more diversified, and part of the global information economy.  
In an almost antithesis to the values of the existing system, the system emerging under 
dual pressure of the international market and the new communication and information 
technologies will be on in which highly specialised, internationally orientated, privatised, 
university corporations compete to deliver flexible programmes anywhere in the world  
(Peters and Roberts, 1999, p182).  

 
The Global Alliance Limited Report (1997) points out that forces of change include:  a reduction 
in public subsidies and an increase in student fees; a shift in power to the consumer; increasing 
international competition, and changes in the technology of production and consumption (ibid., 
p40-61).  The results of these combined forces of change were predicted as an increased segment 
of markets, and specialisation and customisation of educational programmes (ibid.,  p40-61). 
 
 Peters and Roberts point out that the above assumptions must be contested and, in 
particular, the assumption that local and national markets must give way to international 
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competition (Peters and Roberts, 1999, p185).  They point out that it is people who elect or reject 
governments on the basis of their policies and also imply that individuals have influence on future 
political direction (ibid.,  p185). 
 
Summary of the Impact of Globalisation on Tertiary Education Systems 
 
According to Peters and Roberts, the education and economic policies of both the New Zealand 
and Australian Governments of a technology-determined and global market-driven future 
threatens: 
 …to turn universities into service and training centres for the world’s transnational 

corporations (1999, p186). 
 
The kind of future predicted above threatens the institutional autonomy of universities.  On the 
one hand, Peters and Roberts agree with the British Government’s position as presented in the 
Dearing Report of ‘The Learning Society’ which supports preservation of cultural heritage and 
respects the desire of universities to retain their institutional autonomy (ibid.,  p186). On the other 
hand they express concern that: 
 
 …if the notion of ‘The Learning Society’ is predicated upon globalisation as a form of 
world economic integration, then the autonomy of the cultural sphere will be eroded and 
statements as to its preservation will amount merely to pious wishes (Peters and Roberts, 1999, 
p186). 
 
 The New Zealand Government’s tertiary education policy, while making overtures about 
lifelong learning, was more concerned to create…a well performing tertiary education sector 
(Ministry of Education, 1998b).  This quote is linked directly to improving New Zealand’s 
competitive edge, economic growth, employment opportunities and social cohesion and not to the 
higher ideal of ‘The Learning Society’.  The next section provides an example of one institution’s 
response to the challenge to internationalise in response to globalisation. 
  
  
The Impact of Globalisation on the Strategic Development of The Open 
Polytechnic of New Zealand 
 
The Open Polytechnic of New Zealand is a large distance and open learning institution teaching 
over 30,000 students who are mostly in employment and come from throughout New Zealand and 
overseas. Currently The Open Polytechnic offers 130 programmes and 1300 courses leading to a 
range of certificates, diplomas and degrees (The Open Polytechnic of New Zealand, 2001, p3).  
 
 To ensure institutional stability sustainability, a five-year development strategy was 
commenced in 1998 and is reviewed on an ongoing basis.  The strategy has two main objectives 
related to developing both core business and growth strategies (The Open Polytechnic of New 
Zealand, 2001, p11).  The institution recognises that its position as New Zealand’s leading 
provider of open and distance learning services is being challenged by globalisation of education 
and the entry of overseas providers into the New Zealand market (ibid., p11).  The institution has 
been developing its e-learning capability and has concentrated on promoting online course 
delivery for specific local markets and international markets, particularly in Asia (ibid., p11).   
 

The Polytechnic has established international relationships with businesses and 
educational institutions in countries such as Australia, Malaysia and the United Kingdom. The 
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United Kingdom Open University (UKOU) is an example of a relationship with an institution that 
has an established global network.  One part of the relationship with UKOU involves the 
licensing of course materials for the Bachelor of Arts Degree Humanities Major.  The other part 
of the relationship was to gain UKOU validation for a BA (Business) degree conferred by the 
Polytechnic.  The Open Polytechnic, in order to offer this validated degree, has to meet both 
NZQA quality assurance standards and those of the Open University.   
 
  Considerable time and resources are invested in maintaining and monitoring international 
relationships as well as in actively seeking new international opportunities.  Each new venture is 
checked to ensure that it is in keeping with the strategic direction of the institution.  The 
institution conducts a feasibility study on new ventures.  Clearly there is a role for institutional 
researchers in considering such things as: the market analysis; internal and external costs; revenue 
projections; who supplies what; ownership of the curriculum and qualification; copyright 
clearance; and legal implications such as establishing the law and jurisdiction under which the 
relationship will operate, including statutes and academic regulations.   
 
 The next section provides some suggestions as to the role of institutional researchers both 
at a systems level and institutional level. 

 
Role of Institutional Researchers 
 
This section examines some specific implications of internationalisation of tertiary education for 
institutional research practitioners at the national or state system level and institutional level. 
 
At the national and state systems level, institutional researchers need to consider the following: 
 
• portability of course credit and of qualifications; 
• articulation of courses, programmes and qualifications nationally and internationally; 
• courses, programmes and qualifications that fit within an international context; 
• courses, programmes and qualifications that fit within a global context but need to retain a 

unique national perspective; 
• courses, programmes and qualifications that do not fit within a global context and should 

remain the cultural and intellectual property of the owners;  
• international copyright laws in relation to course and programme materials; 
• the extent to which courses, programmes and qualifications from individual tertiary providers 

and national courses, programmes and qualifications are internationally recognised; 
• requiring tertiary providers to provide information for the management and award of the 

qualification for students and an explanation of arrangements for cessation of the 
international relationship; 

• a code of practice for the recruitment, welfare and support of international students and staff 
to be established if not already in existence; 

• policy on market access for overseas tertiary providers and providers of tertiary education 
services; 

• policy on whether or not overseas tertiary education providers should be required to meet 
national and or state quality assurance standards of quality assurance bodies where they exist. 

 
At an institutional level, researchers need to consider the following: 
 
• how any proposal to establish an international relationship with others (whether purchasing or 

supplying) fits in with the institution’s mission, charter, strategic plan and academic profile; 
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• issues that arise when considering the exact terms of the relationship and contract details: for 
example ownership of the course(s), programme, curriculum, qualification, copyright 
clearance and legal implications such as establishing the law and jurisdiction under which  
relationship will operate, including statutes and academic regulations; 

• a national accreditation authority or associated body’s accreditation and reporting 
requirements; 

• establishing an academic checklist to cover, for example: student support, recruitment of 
appropriately qualified staff and staff development; arrangements for assessment  of practical 
components; assessment regimes, moderation system, mode of delivery such as online; 
recognition of current competencies and cross credits; 

• establishing under whose quality management system and operational procedures the 
international arrangement will operate. 

• identifying all accountabilities and liabilities in international partnerships. 
 

The institutional researcher has a clear role at systems and institutional level in 
addressing specific issues as outlined above and providing information from a variety of sources 
so that informed decisions can be made in the best interest of all students and stakeholders. 

 
Conclusion  
 
Government economic and educational policies has forced tertiary providers to actively 
participate in the global education market thereby contributing to their country’s economic 
comparative advantage.  As tertiary providers expand their education frontiers and forge new 
international alliances, acquisitions, mergers and relationships, there is a cautionary note to 
preserve cultural heritage and institutional values.  Globalisation has meant governments and 
tertiary providers must strive to assure quality education for all students, regardless of where they 
are domiciled and what method they choose to access their learning.  If education is an 
international commodity to be bought and sold in a global market place let us not forget to protect 
the rights of our ‘local students’ to quality tertiary education.  
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